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This action research study explores the contributions of a teacher-made . book on
fostering vocabulary acquisition among second graders at Institucion Educativa Jorge
Eliécer Gaitan, a state-funded primary school in Florencia, Caquetd, Colombia. The research
focused on a group of 32 students aged 5 to 7 with limited English proficiency. Using

a qualitative approach, data were collected through surveys, interviews, and students'
artifacts to assess the book's effectiveness. Findings revealed that effective activity design
and engaging text details significantly enhanced vocabulary learning. Additionally, the
book boosted students' motivation and engagement in reading, fostering intrinsic interest
and sustained participation. These outcomes emerged as complementary findings that
supported the vocabulary learning process. Overall, the results highlight the importance of
tailoring educational materials to meet learners' needs, emphasizing their role in improving
vocabulary acquisition and motivation in erL contexts. The study underscores the potential
of teacher-developed resources to address specific challenges in language learning.

Keywords: English as a Foreign Language (r) learning; materials
development; vocabulary development; primary school

Este estudo de pesquisa-a¢do explora as contribuicdes de um livro de Inglés como lingua
estrangeira (ert) elaborado por docentes para promover a aquisicio de vocabulario entre
estudantes do segundo ano do ensino fundamental da Institucion Educativa Jorge Eliécer Gaitan,
uma escola publica localizada em Florencia, Caqueta, Coldmbia. A pesquisa concentrou-se

em um grupo de 32 estudantes com idades entre 5 e 7 anos, com proficiéncia limitada em
lingua inglesa. Utilizando uma abordagem qualitativa, os dados foram coletados por meio

de questionarios, entrevistas e producdes dos estudantes, a fim de avaliar a eficacia do livro.
Os resultados revelaram que o desenho eficaz das atividades e os detalhes envolventes dos
textos contribuiram significativamente para a aprendizagem de vocabulario. Além disso, o
livro aumentou a motivacao e o engajamento dos estudantes na leitura, promovendo interesse
intrinseco e participagdo continua. Esses resultados surgiram como achados complementares
que favoreceram o processo de aprendizagem de vocabulario. De modo geral, os resultados
destacam a importancia de adaptar os materiais didaticos as necessidades dos aprendizes,
enfatizando seu papel na melhoria da aquisicdo de vocabuldrio e da motivagdo em contextos
de ensino de inglés como lingua estrangeira. O estudo ressalta o potencial de recursos
desenvolvidos por professores para enfrentar desafios especificos da aprendizagem de linguas.

Palavras-chave: inglés como lingua estrangeira (gri); aprendizagem; desenvolvimento
de materiais didaticos; aquisicao de vocabulario; ensino fundamental

Este estudio de accidn investigativa explora las contribuciones de un libro erL disefiado
por docentes para fomentar la adquisicion de vocabulario entre estudiantes de segundo
grado en la Institucién Educativa Jorge Eliécer Gaitan, una escuela primaria estatal en
Florencia, Caquetd, Colombia. La investigacion se centrd en un grupo de 32 estudiantes
de entre 5y 7 afios con habilidades limitadas en inglés. Mediante un enfoque cualitativo,
se recopilaron datos a través de encuestas, entrevistas y artefactos de los estudiantes
para evaluar la efectividad del libro. Los resultados mostraron que un disefio efectivo de
actividades y los detalles atractivos del texto mejoraron significativamente el aprendizaje
de vocabulario. Ademas, el libro aumento la motivacion y el compromiso de los estudiantes
con la lectura, fomentando el interés intrinseco y la participacion sostenida. Estos
resultados surgieron como hallazgos complementarios que apoyaron el proceso de



aprendizaje del vocabulario. En general, los resultados subrayan la importancia de adaptar los materiales educativos a las necesidades
de los estudiantes, destacando su papel en la mejora de la adquisicion de vocabulario y la motivacion en contextos de erL. El estudio
resalta el potencial de los recursos desarrollados por los docentes para abordar desafios especificos en el aprendizaje de idiomas.

Palabras clave: adquisicion de vocabulario; aprendizaje de inglés como lengua extranjera (erL); desarrollo de materiales; escuela primaria

The creation of educational materials, particularly
books, has significantly contributed to the acquisi-
tion of foreign language vocabulary. Research by
Ninio and Bruner (1978), and Snow and Goldfield
(1983) show that reading books aids vocabulary lear-
ning by offering repeated exposure and contextual
clues. Additionally, Perez and Alvira (2017) stress
the importance of providing students with multiple
opportunities to practice new words to ensure reten-
tion. However, Schmitt and Schmitt (2012) argue that
textbooks often fail to present vocabulary with the
frequency needed for long-term acquisition, limiting
their effectiveness.

Books, particularly those that incorporate fre-
quent exposure to vocabulary within rich contexts,
are essential for young learners' vocabulary develop-
ment. Penno et al. (2002) emphasize that vocabulary
acquisition improves when students encounter new
words in context, such as through stories and tea-
cher explanations. To this respect, research by Jenkins
et al. (1984) and Nagy et al. (1985) suggests that
incidental learning, derived from listening to and in-
teracting with stories, contributes to understanding
and internalizing new vocabulary. Hence, the value of
books extends beyond mere vocabulary acquisition,
fostering both receptive and expressive language
skills in learners.

In the context of English as a Foreign Language
(eFL) materials development (mp) in Colombia, scholars
have stressed the need for resources that are both
culturally relevant and contextually bound. To this
regards, Nufez-Pardo (2019a) and Nufez-Pardo
(2019b) advocate for teachers-made materials that
reflect local needs, while Oviedo-Gomez (2024) hi-
ghlights the intercultural tensions in erL textbooks,
which often fail to resonate with students' cultural
realities. These studies underscore the importance

of creating materials that are not only linguistically
appropriate but also culturally meaningful, promo-
ting more inclusive and effective language learning
experiences.

Despite the recognized importance of vocabulary
acquisition in erL learning, classroom observations
conducted during the teaching practicum revealed
that second-grade students experienced difficulties
in recognizing, retaining, and using basic English
vocabulary. These challenges were associated with
their limited exposure to English, the absence of su-
pplementary reading materials specifically designed
for young learners, and the restricted emphasis pla-
ced on erL instruction within the school curriculum.
Additionally, the available instructional materials did
not adequately respond to students' interests, age
characteristics, or local educational context. As a
result, there was a need to design a contextualized
pedagogical resource that could provide meaningful
vocabulary. In response to this need, a teacher-made
L book was developed and implemented as part
of an action research process aimed at supporting
vocabulary learning among second-grade students.

Therefore, this article presents the final report of
a research study conducted by a student-teacher and
a professor-researcher, both enrolled in a Bachelor
of Arts in Foreign Languages with an Emphasis on
English (sariee) program at a state-funded university
in Colombia. The research addressed the need for
effective teaching materials to aid vocabulary deve-
lopment in second-grade students at a state-funded
primary school in Colombia's Amazon region. It hi-
ghlights the need to explore how developing an erL
book can support vocabulary acquisition in young
learners. Therefore, this research sought to answer
the question: What are the contributions of develo-
ping an erL book to 2nd graders' vocabulary acqui-
sition at Institucion Educativa Jorge Eliécer Gaitan?
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Materials Development (mp) in erL education in Colom-
bia has received growing attention, particularly in re-
lation to interculturality. A critical examination of erL
textbooks reveals that they often perpetuate limited,
homogenized cultural perspectives, underscoring the
need for materials that reflect diverse identities and
challenge colonial narratives (Nufnez-Pardo, 2018).
Oviedo-Gomez (2024) highlights these tensions,
emphasizing the inadequacy of textbooks in repre-
senting diverse cultural perspectives and advocating
for the development of customized, culturally rele-
vant materials that connect with students' personal
experiences and backgrounds.

As previous research highlights the shortcomings
of erL textbooks in representing diverse cultural
perspectives, the integration of culturally relevant
content into language lessons has become essential.
According to Oviedo-Gémez and Alvarez-Guayara
(2019), this inclusion not only enhances engagement
but also ensures that learning is contextually appro-
priate. Similarly, Nufiez-Pardo et al. (2019a) stress
the importance of context-bound materials tailored
to students' cultural and linguistic needs. Thus, this
approach fosters a more personalized and relevant
learning experience for students, bridging the gap
between the classroom and real-world application.
Nufiez-Pardo (2020) further underscores the role
of critically designed materials, which consider the
coloniality of knowledge, power, and being, in trans-
forming the way erL textbooks are created and used
in Colombian classrooms.

Therefore, teacher-developed resources and cri-
tically designed materials that address issues of co-
loniality, promote a more personalized, meaningful,
and culturally responsive learning experience. These
insights call for a shift towards materials that are not
only linguistically rich but also culturally responsive
and reflective of students' identities.

Vocabulary acquisition is a fundamental aspect of
learning any new language. As noted by Walker et

al. (1994) and Wells (1987), vocabulary development
is essential for effective communication. Mediha
and Enisa (2014) further emphasize that insufficient
vocabulary knowledge hinders the ability to com-
municate effectively in a foreign language. In this
context, fostering vocabulary acquisition through
diverse strategies plays a crucial role in enhancing
communicative competence and supporting overall
language learning (Pérez & Alvira, 2017) since expan-
ding vocabulary knowledge facilitates better interac-
tion and comprehension across languages.

To support vocabulary acquisition, different
strategies can be employed. According to Cameron
(2001), vocabulary strategies are deliberate actions
that students undertake to independently learn and
retain vocabulary. Nation (2001) highlights the role
of incidental learning, where students naturally ac-
quire vocabulary through activities such as reading
for pleasure. On the other hand, Schmitt and Schmitt
(2012) emphasize the effectiveness of intentional
learning, where learners purposefully engage with
vocabulary for quicker gains and improved retention.
Thus, both incidental and intentional learning strate-
gies contribute to successful vocabulary acquisition,
offering diverse approaches to cater to different
learning preferences.

The benefits of vocabulary acquisition are pro-
found, especially in the context of er.. As Pérez and
Alvira (2017) and Wilkins (1972) argue, vocabulary is
crucial for developing communicative skills, as lac-
king vocabulary can significantly hinder effective in-
teraction. Folse (2004) also points out the frustration
of being unable to communicate due to insufficient
vocabulary, highlighting its centrality to successful
language learning. Therefore, vocabulary acquisition
not only improves linguistic abilities but also facilita-
tes communication across diverse cultural contexts,
promoting personal and professional growth throu-
gh enhanced understanding and expression.

This study adopted a qualitative methodological
design. As defined by Creswell (2009), qualitative
research employs an inductive approach to explore
how individuals perceive social phenomena, seeking
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to uncover the underlying essence of these experien-
ces. It focuses on studying and understanding indi-
vidual behaviours in different contexts. This research
followed an action research approach, which enables
educators to actively engage in addressing specific
classroom challenges and implementing eviden-
ce-based interventions (Ferrance, 2000). This cyclical
process involves identifying a problem, designing
an intervention, collecting and analysing data, and
reflecting on the results to refine teaching practices
(Creswell, 2009).

Action

Planning
We identified the °
problem and
created the book
as a strategy or
intarvention to

address it.

We implemented
the intervention
while collecting

relevant data.

We reflected on
the results, and
mace adjustmeants
tor tutura
interventions.

We analyzed the
data to evaluate
the effectiveness

of the
@ intervention.

Observation

Reflection

Note. This figure was created by the researchers.

This research was conducted at Institucion Educativa
Jorge Eliécer Gaitan, a state-funded school located in
Florencia, Caqueta, in the southern region of Colom-
bia. The participants were 32 second-grade students
attending the morning session. The group consisted
of children aged 5 to 7 years, with limited English pro-
ficiency, as the school does not prioritize erL learning
in its curriculum. The study specifically addressed the
unique needs of these young learners, focusing on
their difficulties with vocabulary acquisition. Parental
consent was obtained for the students’ participation
due to their age.

The instruments chosen to collect data in this study
adopted a qualitative approach to comprehensively

explore the participants' experiences. The selected
tools included surveys, interviews, and students' arti-
facts, each playing a different role in data collection.

Surveys provided a structured means of gathe-
ring participants' opinions, challenges, and percep-
tions of their vocabulary learning process, offering
initial insights for analysis. The study employed both
an entry and an exit survey. The entry survey explored
students' initial perceptions regarding English lear-
ning, participation in classroom activities, reading
preferences, and vocabulary learning strategies.
The exit survey examined students' perceptions of
the teacher-made book, their motivation towards
reading in English, their participation in the activi-
ties, and their perceived vocabulary gains after the
intervention. These surveys included statements that
students ranked on a scale from 1 to 3, where 1 re-
presented very little, 2 meant moderate, and 3 meant
a lot. Overall, these surveys were specifically designed
to assess students' initial and final self-assessment
of their English learning experience, focusing on
their engagement, perceived difficulty, and progress
in vocabulary acquisition throughout the study (see
Appendices A and B).

Interviews, as a semi-structured tool, facilitated
in-depth discussions with students to gain a com-
prehensive understanding of the students' perspec-
tives and experiences after the intervention. The
interview protocol consisted of seven open-ended
questions in Spanish. These questions explored stu-
dents' overall perceptions of the book, the aspects
of the book they enjoyed the most, the vocabulary
they recalled learning, the extent to which the book
helped them learn new English words, their feelings
when learning new vocabulary, their willingness
to read similar books in the future, and their per-
ceptions of the book's contribution to their English
learning process. This approach allowed for flexibi-
lity in responses, enabling students to express their
thoughts comprehensively while providing valuable
qualitative data for analysis.

Students' artifacts, such as completed worksheets
and classroom activities, served as tangible evidence of
learning progress and helped assess the effectiveness
of the instructional materials developed for the study.
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These data collection instruments helped to have
a holistic understanding of the students' learning
process and addressed the unigque needs of se-
cond-grade students in the specific school setting.

The data analysis was informed by grounded theory
procedures (Creswell, 2009). First, the researchers
conducted repeated readings of the surveys, interview
transcripts, and students’ artifacts to become familiar
with the data. During the initial coding stage, meanin-
gful units of information were identified and assigned
preliminary codes. Subsequently, similar codes were
grouped and constantly compared across data sources
to identify recurring patterns and relationships. Finally,
these patterns were then organized into broader ca-
tegories and subcategories that represented students'
experiences with the teacher-made book and its con-
tribution to vocabulary learning.

To enhance credibility, data triangulation was con-
ducted across surveys, interviews, and students' arti-
facts. This means that survey data provided students'
self-perceptions regarding learning and participation,
interviews offered detailed explanations of their expe-
riences and opinions, and students' artifacts provided
evidence of vocabulary learning and task performance.
The findings from these three sources were compared
to identify convergent and complementary evidence
supporting the emerging categories. Therefore, ca-
tegories were established only when evidence from
multiple sources supported similar interpretations,
strengthening the trustworthiness of the results.

For the development of the book, we built on the
knowledge gained from previous designs of the same
book that were revised by professors of the sarLee
program. The decision to design a teacher-made book
was informed by previous research emphasizing that
instructional materials should be contextualized and
adapted to learners' interests, needs, and educational
realities (Aguilar et al, 2025). Hence, we incorporated
elements that had already been proven to be effec-
tive and enhanced them with innovations inspired
by recent pedagogical research. Additionally, we

integrated multimedia resources and engaging acti-
vities to boost student motivation and involvement.
This process of continuous revision ensured that the
book's design aligned with proven educational stra-
tegies, addressed the specific needs of our students,
and promoted a more dynamic and effective learning
experience. The book design included a variety of
activities focused on different skills:

» Reading Activity: Students used tablets to fo-
llow along as the teacher read in English, with
clarifications and questions fostering active
engagement and vocabulary-image connections.

» Writing  Activity: Students completed a
crossword puzzle and a word completion task
using vocabulary from the book, assessing re-
tention and understanding. These activities were
carried out in Genially and Wordwall.

» Listening Activity: Students identified animals
from an audio story, drew them, and completed
sentences based on auditory cues, promoting
independent comprehension.

» Reading Comprehension: Students matched ani-
mals, actions, and places from the story, completed
an alphabet soup, and practiced word associations.
These activities were carried out in Genially and
Wordwall. Some of them were printed.

» Speaking Activity: Individual pronunciation of
vocabulary was recorded and evaluated, provi-
ding personalized feedback.

» Vocabulary Activity: Tasks included matching
words to images, unscrambling words, colouring
relevant pictures, and completing sentences,
reinforcing vocabulary in different contexts.

A total of six interventions were carried out as
part of the study. The first intervention involved an
exploratory interaction where students provided
personal information and completed the entry sur-
vey. The second and third interventions focused on
pre-vocabulary activities, such as mazes and word
searches, using tools like Genially and Wordwall. In
the fourth intervention, the book was read using
digital tablets. The final two interventions included
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activities based on the book that targeted these skills:
reading, writing, listening, speaking, and vocabulary.
In the final intervention, students completed the exit
survey and participated in interviews.

It is important to note that the teacher-made
book constituted the core instructional resource of
the intervention. Technological tools such as Genially
and Wordwall were employed exclusively to reinforce
and practice the vocabulary presented in the book
through interactive activities. Likewise, tablets were
occasionally used as a means of accessing the digital
version of the book when available. Consequently,
technology served as a supporting medium for the
implementation of the book rather than as an inde-
pendent pedagogical intervention.

In this section we present the findings and discus-
sion through two categories and their corresponding

The contributions of the book cha-
racteristics to students' vocabulary
learning

What are the contribu-
tions of developing an
efl book to 2nd graders'
vocabulary acquisition
at Institucion Educativa
Jorge Eliécer Gaitan?

The contributions of the book to

towards reading

students’ motivation and engagement

subcategories that emerged from the analysis of
the data collected through the three instruments.
Table 1 describes the categories and their corres-
ponding subcategories. It is important to highlight
that although the primary focus of this study was
to explore the contributions of a teacher-made er
book to second graders' vocabulary acquisition, the
analysis also revealed additional outcomes related
to students’ motivation, engagement, and interest
in reading. These dimensions were not established
as a priori analytical categories nor constituted
part of the main theoretical constructs guiding the
study. Rather, they emerged inductively during data
analysis as complementary findings associated with
the implementation of the book. Therefore, they are
presented as secondary outcomes that appear to
have supported and enriched the vocabulary lear-
ning process.

Fostering vocabulary learning through effective activity
design

Fostering vocabulary learning through text detail recall
Fostering intrinsic motivation to read

Fostering engagement for continued English reading

Note. This table was created by the researchers.

The first issue that was discovered in the analysis
was related to the construction of different activities
related to the book, which had the purpose of captu-
ring the attention of the students so that they could
perform them satisfactorily. Considering this, the
following subcategories show in detail the impact of
the erL book on students' learning.

According to Dornyei (2001), it is essential for edu-
cational content and activities to be engaging to
students. Hence, when presented in a motivating and
attractive manner, students are more likely to be dedi-
cated to their learning and progress. This is reflected in
Figure 2, which compares the entry and exit surveys on
students’ self-assessment of vocabulary learning. The
results show that students believed the use of games,
cards, illustrations, and activity content significantly
contributed to improving their vocabulary learning.
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Students' perceptions of vocabulary learning before and
after the intervention

3.001
2.501
2.001
1.501
1.001

50

p—

Use of games and
materials such as Word
cards

Use of illustrated images Content of the activities

m Entry-survey m Exit-survey

Note. This figure was created by the researchers.

Regarding the activities included in the book,
some students argued: “Pues me gustd cuando ibamos
a hacer la de pintar, y como a mi me encanta tanto
pintar... A mi también me gusta las abejas porque las
abejas son de la naturaleza" (ST11). Thus, second-gra-
de students recognized that the book design played a
crucial role in effectively supporting their vocabulary
learning process. The incorporation of engaging and
interactive elements, such as games, illustrations,
and relevant content in the book captured students’
attention and encouraged them to actively participate
in their vocabular learning. This approach, aligned with
Dornyei's (2001) emphasis on the importance of enga-
ging educational content, contributed significantly to
the students’ improved vocabulary retention and ove-
rall learning experience. Additionally, the inclusion of
context-bound activities, as suggested by Nufiez-Par-
do et al. (2019a), ensured that students were able to
internalize new vocabulary more naturally, making the
learning process more enjoyable and effective.

Developing exercises that required students to iden-
tify and recall specific details from the book, such as
important characters, places, and events, proved to be
an effective strategy for increasing engagement and
motivation in learning new words. As Acedillo (2023)
emphasizes, it is essential for students to summarize
readings concisely through a variety of activities that
assess the information they have acquired. These ac-
tivities should be structured to help students identify
and apply the vocabulary present in the text.
Research has also demonstrated the effective-
ness of instructional strategies, such as word search
activities, that focus on specific textual details. Beck
et al. (2013) explain that identifying characters,
places, or key events helps students deepen their
understanding of the content by engaging with
concrete information. These types of exercises not
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only require active engagement with the text but
also provide real-world contexts in which students
encounter new vocabulary. The following student
artifact (see Figure 3) illustrates this point, showca-
sing how such activities enhance comprehension and
vocabulary acquisition:

1. Complete the words with the missing letters

guided by the images. ﬂ
' |
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._-A'/} : -s. |
4 : =
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/r( > T,
S w '\-—-. ‘\H-
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Shack Zish
C
77
.’I‘. i € :
I =
{ur"'.
Suitcasg Bird

Additionally, the practice of identifying and
recalling specific details helps reinforce students'
understanding of the text as a whole, further en-
hancing their ability to recall and apply vocabulary
(Graves, 2006). This approach makes vocabulary
learning more dynamic and contextualized, increa-
sing student engagement and motivation by linking
new vocabulary with activities that activate critical
reading skills (Nation, 2001; Beck et al, 2013).

10

When students were asked in the interview:
?Qué actividades del libro te parecieron mds
divertidas o interesantes para aprender palabras
nuevas?” some responses included: “De adivinar
cudl es la palabra del animal, escribir los nombres
de animales que faltan y la tarea que estamos ha-
ciendo, la de unir." (S54). “Como resolver palabras,
ordenarlas.” (SS6).

Consequently, the information provided supports
the idea that students found activities like word
guessing and solving tasks fun and interesting, which
contributed to a more dynamic and contextualized
learning experience.

In this section, we explore how the book influenced
students’ motivation and engagement in reading
English texts. The implementation of the book had
a positive effect, enhancing students' intrinsic mo-
tivation to explore similar books. Additionally, the
incorporation of collaborative activities and tech-
nology significantly boosted student participation,
fostering deeper engagement with the reading
process. These strategies collectively contributed
to making reading more appealing and interactive,
encouraging students to continue engaging with
English texts.

Implementing the book significantly increased stu-
dents' intrinsic motivation to read. As Deci and Ryan
(2000) state, intrinsic motivation is driven by the ple-
asure found in the activity itself. Schiefele (2009) fur-
ther suggests that providing materials aligned with
students' interests boosts engagement. As shown in
Figure 4, prior to the book's implementation, student
interest in reading was low. However, the reading
activities within the book led to a notable increase in
students’ enjoyment and engagement.
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Figure 4
Comparison of Pre and Post-Survey Results

Motivation, Engagement, and Interest in Reading: A
Comparative Overview

3.001

—

Motivation towards

Engagement and

2.501

2.001

1.501

1.001
50

1

Interest towards reading

reading participation

m Entry-survey  m Exit-survey

Note. This figure was created by the researchers.

As previously noted, addressing students' expec-
tations plays a crucial role in fostering their motiva-
tion to learn. Several students shared their personal
experiences about the book and the class: “Feliz,
contenta porque aprendi nuevas palabras. Ademds,
que las clases eran muy chéveres.” (SS3)

The implementation of the book significantly
enhanced students' intrinsic motivation for lear-
ning. According to Reeve (2012), students develop
intrinsic motivation when the learning environment
supports autonomy and offers engaging, meaning-
ful activities. This aligns with Wentzel and Brophy's
(2014) findings, which suggest that educational ma-
terials tied to students' interests lead to sustained
engagement and motivation. Although students
initially showed limited enthusiasm for learning
through reading, their motivation, engagement and
interest improved following the introduction of the
book, as reflected in the exit survey results in Figure
4. Additionally, the students demonstrated their un-
derstanding of the book through their responses to
the activities, as illustrated in the following student
artifact (see Figure 5).

Figure 5
Student Artifact Demonstrating Book
Understanding

WRITING ACTIVITY 2

1. Answer the questions about the story

* What is the name of the traveling bee?

e JORGULER i

2. Write true or false according to the
question

* Does Rebecca escape from the hive?

o

RN S

© Do Rebecca's parents want her to travel?
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Besides, Schunk et al. (2008) emphasize the im-
portance of designing educational materials that not
only provide information but also encourage students
to take responsibility for their own learning, which
was evident as students became more confident and
invested in the activities provided by the book.

The incorporation of collaborative activities and
technology in the classroom significantly enhanced
student participation, leading to deeper engagement
with the reading process. This sense of accomplish-
ment, coupled with the opportunity to work together
and use technology, motivated students to read more
frequently and enthusiastically. A student reflected
this growth: “Si, me gustaria leer otro libro como este
para sequir aprendiendo mds palabras nuevas.” (SS14).

Reeve and Jang (2006) emphasize that challen-
ging educational materials are key to maintaining
motivation. This results also aligns with Nunez-Pardo
et al. (2019b) who argue that materials created by
teachers that meet students' needs not only enhance
their learning but also sustain their interest in conti-
nuing to learn. When students encounter texts that
offer reading activities in an engaging manner, their
motivation to continue reading grows, perceiving the
learning process as both enjoyable and worthwhile.
This was evident in the increased enjoyment of rea-
ding among second-grade students after the book
was implemented. Improving reading skills, parti-
cularly through such engaging materials, not only
encourages students to keep reading but also fosters
a genuine interest in English language learning.

The implementation of the book had a profound
impact on students' vocabulary learning. The design
of engaging activities that required students to re-
call specific details from the text, such as characters,
places, and events, significantly enhanced their voca-
bulary acquisition. Additionally, by associating new
words with concrete text details, students were able
to reinforce their learning and retain the vocabulary
more effectively. This approach aligns with the idea
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that active engagement with textual content fosters
deeper understanding and long-term retention of
new words.

Moreover, the book significantly enhanced stu-
dents' motivation and engagement in reading. The
learning environment, designed to be both enjoyable
and relevant to their interests, led to a noticeable
boost in intrinsic motivation. Students became more
engaged in reading activities, with a clear increase
in their desire to continue learning through similar
books. The use of collaborative activities and tech-
nology also played a key role in boosting participa-
tion, encouraging students to continue reading. As
a result, students not only became more motivated
to learn but also developed a genuine interest in
reading, which will likely drive their continued enga-
gement with English texts in the future.
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Appendix A

Entry Survey about Reading in English Class

Parte uno: informacion basica

Nombre: Grado:
Edad:
Sexo: @ Vive con: ambos padres Mamd Papd

0

Parte dos: Evaluacion inicial de los interese — gustos por la lectura de los estudiantes y el aprendizaje
del inglés.

A continuacion, se presentan 6 afirmaciones, que van desde “Mucho (emoji feliz) - Muy poco (emayji triste)"; por
favor elija una segun sus sentimientos reales.

Initial Appraisal of English Learning Experience @ @ %

Mucho Regular Muy poco
Me gusta aprender inglés.

Me gusta participar en actividades para practicar inglés, como juegos, canciones
o lectura.

Disfruto mis clases de inglés.

Me gusta leer libros.

Comprendo mds la lectura cuando hay imdgenes ilustradas

Me gustaria leer libros en inglés.

Aprendo mds fdcil el vocabulario en inglés, por medio de juegos y materiales
como: Word cards (tarjetas de palabras), imdgenes, etc.

Appendix B

Exit Survey about Reading in the English Class

Parte uno: informacion basica

Nombre: Grado:
Edad: @ ﬁ Vive con: ambos padres Mama Papd
Sexo: g E

)

Parte dos: Evaluacion de salida de los intereses — gustos por la lectura de los estudiantes y el aprendizaje
del inglés durante la practica

A continuacion, se presentan 6 afirmaciones, que van desde “Mucho (emoyji feliz) - Muy poco (emayji triste)"; por
favor elija una segun sus sentimientos reales.
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& -

Initial Appraisal of English Learning Experience

Mucho Regular Muy poco
Me gustd aprender inglés con el libro “The Travelling Bee"

Me gustd participar en las actividades para practicar inglés del libro “The Travelling
Bee", como juegos, canciones o lectura.

Me gusto leer el libro “The Travelling Bee"

Me senti mds motivado/a ahora para leer libros en inglés después de haber leido
“The Travelling Bee"

Me gusté mds la clase de inglés porque leimos el libro “The Travelling Bee"
Aprendi nuevas palabras con la lectura y las actividades del libro “The Traveling

"

Bee"

Me gustaron las imdgenes ilustradas que habian dentro del libro “The Travelling

"

Bee”,

Aprendi mds fdcil el vocabulario en inglés, por medio de juegos y materiales como:
Word cards (tarjetas de palabras), imdgenes, etc., que habian en el libro “The Trave-
lling Bee"
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