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Abstract

The primary aim of this study is to analyze the characteristics of a good university professor from the perspective of
undergraduate students in the field of applied social sciences. The research is characterized as quantitative, with a
questionnaire applied to students from the courses of Business Administration, Accounting, Economic Sciences,
Technology in Foreign Trade, and Technology in MarReting at a public university, obtaining 224 valid responses. The
data were analyzed using descriptive statistics and factor analysis. The research results indicate that students define
a good professor as one who uses technology in the classroom and for communication, maintains a good rapport,
and is sRilled at linking theory with practice. The results of this study are important for educators to carry out self-
assessments, as well as for the university to reconsider and reorganize its continuous training program, helping its
teaching staff stay in line with the technological advancements needed to meet the students' expectations for better
communication and relationships in the classroom
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O que distingue um bom professor
universitario? olhar de estudantes de uma
universidade brasileira

Abstract

O objetivo central deste trabalho é analisar as caracteristicas de um bom professor universitario a partir da percepgao
de estudantes de cursos de graduacao na area das ciéncias sociais aplicadas. A pesquisa se caracteriza como
quantitativa, sendo aplicado um questionario nos cursos de Administracao, Ciencias Contabeis, Ciéncias Econdmicas,
Tecnologia em Comeércio Exterior e Tecnologia em MarkReting, obtendo 224 respostas validas. Os dados foram
analisados por meio da estatistica descritiva e analise fatorial. Os resultados da pesquisa indicam que os estudantes
definem um bom professor como aquele que utiliza tecnologias em sala de aula e em sua comunicagao, mantém um
bom relacionamento e tem habilidade para relacionar a teoria com a pratica. Os resultados deste estudo sao
importantes para que os docentes realizem uma autoavaliacao, assim como para que a universidade reconsidere e
reorganize sua formacao continuada, auxiliando o corpo docente a estar em sintonia com as demandas de atualizagao
tecnologica para atender as expectativas dos estudantes em termos de melhor comunicagao e relacionamento em
sala de aula.

Palavras-chave

universidades; governanga universitaria, docéncia universitaria, tecnologias no ensino
superior

<Qué distingue a un buen profesor
universitario® Mirada de estudiantes de una
universidad brasilena

Resumen

El objetivo central de este trabajo es analizar las caracteristicas de un buen profesor universitario desde la percepcion
de un grupo de estudiantes de pregrado en el campo de las ciencias sociales aplicadas. La investigacion se
caracteriza como cuantitativa. Se aplicd un cuestionario a los cursos de Administracion, Ciencias Contables, Ciencias
Econdmicas, Tecnologia en Comercio Exterior y Tecnologia en MarkReting de una universidad publica, obteniendo 224
respuestas validas. Los datos se analizaron mediante estadistica descriptiva y andlisis factorial. Los resultados de la
investigacion indican que los estudiantes definen un buen docente como aquel que utiliza las tecnologias en el aula,
en su comunicacion mantiene una buena relacion y esta capacitado para relacionar la teoria con la practica. Los
resultados de este estudio son importantes para que los docentes realicen una autoevaluacion y la universidad
reconsidere y reorganice su formacion continua. Esto contribuird a que su cuerpo docente esté en sintonia con las
demandas necesarias para la actualizacion tecnoldgica con el objetivo de cumplir con las expectativas de los
estudiantes para una mejor comunicacion y relaciones en el aula.

Palabras clave

universidades, gobernanza universitaria; docencia universitaria, tecnologias en la
educacion superior
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Introduction

The higher education sector in Brazil, like in much of the world, has been
experiencing significant growth, requiring consistent improvements in teaching
methods, adoption of new educational technologies, and enhancement academic
management and its university governance (Brunner & Ganga-Contreras 2016;
Ganga-Contreras 2017; Ganga-Contreras et al., 2018; Ganga-Contreras et al.,
2019; Calvo-Rubio & Ufarte-Ruiz, 2020; Acosta-Silva et al., 2021). The
fundamental purpose of the university—as a cornerstone of a
nation’sdevelopment—also evolves alongside societal changes many of which
are driven by rapid technological advancements (Bustos Martinez et al., 2019;
Cerdan Martinez et al., 2020; Muniz-Veldzquez & Navazo-Ostia, 2021).

Departing from an exclusive space for developing thinkers, the university has
evolved towards a role closer to society and the labor market (Rolim et al., 2007;
Jiménez-Sanchez & Vayas Ruiz, 2021). This paradigm shift requires higher education
institutions (HEIs) to adopt new approaches, mainly through the role of the teacher in
the classroom. The role of the university professor remains crucial across all forms of
instruction, whether in-person or online (Borges et al., 2014).

Despite all technological innovations in education (Bello van del Ree & Morales
Lozano, 2019; Bustos-Gonzalez, 2019), teaching performance remains one of the
most critical factors influencing the success of higher education (Jardim et al., 2007;
Franco, 2021).

Ventura et al. (2011) state that there is a general consensus on the behaviors
expected of students, and a similar consensus exists for teachers. However, the
teacher’s role is not the only factor impacting the educational process, as shown by
Botella & Escorihuela (2020), Viloria-Matheus & Reyes (2020), and De La Cruz
Sanchez et al. (2022) highlight, teachers bear the responsibility for choosing their
pedagogical approach. Through the various contexts and roles they assume in their
practice, teachers represent what it means to be a “good” educator.

In response to these evolving expectations, the profile of a university professor
has become increasingly complex. Professors are now expected to demonstrate
expertise in their disciplines, innovate in their teaching practices, and possess the
ability to engage in critical reflection and research (Suarez-Amaya et al., 2022). They
must integrate both disciplinary and pedagogical knowledge, foster a motivational
and collaborative classroom environment, and ultimately aim to deliver high-quality
learning experiences (Alvarez 2009; Ventura et al., 2011; Merlyn-Sacoto et al., 2018;
Montesdeoca et al., 2020; Trigo Ibafez et al., 2021; Roa-Cardenas & Gonzalez-
Puebla, 2022).
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The question of what defines a good teacher has been a longstanding one, and
with the advancement of technology (Catalina-Garcia et al., 2019), and the growth
of distance learning, this discussion has expanded to adapt to new social realities
(Tejedor et al., 2020; Salcedo & Uzcategui Pachecho, 2021; Ascanio Rengifo, 2022).
The challenges presented by the pandemic context (Barrientos-Béez et al., 2021;
Sotelo Gonzédlez et al, 2021; Sanchez-Diaz et al., 2021). Consequently,
understanding what students consider to be a good teacher has been the major focus
of research over the past decade. This interest stems not only from its impact on
teacher training and teaching quality but also from the influence it has on the social
and professional image of the teaching profession (Beijaard et al., 2000; Cunha, 2010;
Abadia et al., 2015; Alonso, 2019).

Nevertheless, numerous studies have explored the attributes of a good teacher,
covering aspects such as motivational ability and interpersonal skills (Zabalza, 2016;
Keeley et al., 2016; Shawer, 2017; Rivera Ferrer & Guerra Guirola, 2019; Navia et
al., 2020; Buraphadeja, 2020; Merellano-Navarro et al., 2021; Ripoll-Nufiez &
Arrieta-Caycedo, 2022). A professor's occupational identity is often viewed as an
ongoing process that integrates both professional and personal dimensions. This is
because teachers are not only professionals; they are individuals whose personal lives
and social interactions influence their relationships with students and their overall
effectiveness in the classroom (Beijaard et al., 2004; Merellano-Navarro et al., 2021;
Cuesta-Garcia et al., 2023).

Defining the image of the teacher is inherently complex, as it involves addressing
multiple, interconnected factors, including personal experiences and social
context(O'Connor, 2008). Professional identity, therefore, is something that is
projected, and it is generally believed that if a teacher conveys a positive image to
their students, this can enhance not only their professional standing but also the
reputation of the educational institution they represent.

Theoretical discussions about the role of university professors are extensive, with
a central focus on teaching methods. These discussions encompass a range of issues,
including assessment strategies, classroom management, student relationships, and
the ideal teacher profile (Lowman 2004: Guzman, 2021).

Consequently, the quality of teaching is of paramount importance. A good
professor should possess a deep understanding of their subject matter, build positive
relationships with students, choose appropriate teaching methods based on the
course objectives, and show genuine interest in students' individual challenges
(Bevilacqua, 2004; Escribano, 2018; Lépez et al., 2018; Estévez & Garcia, 2019;
Jornet Melia et al., 2020). Following this approach, Luaiza (2008) argues that to
achieve better results in the teaching and learning process, teachers should
incorporate a variety of class formats into their lesson plans. These may include
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lectures (expository), seminars (team-based learning), workshop (practical activities)
and laboratories (case study), all aimed at enhancing teaching quality.

This topic is particularly relevant to universities, as there is a close relationship
between lecturers' performance in class and the perception that students have of the
quality of the services provided by a Higher Education Institution (HEr) (Cerchiaro &
Mota, 2010; Escribano, 2018; Chamorro-Atalaya et al., 2021).

When teachers use effective practices to explain theoretical concepts and
respond clearly to students inquiries, it enhances student satisfaction. However, as
Beijaard et al. (2000, p. 751) note, "teaching is much more than the transmission of
knowledge." It is a complex activity (Sutherland et al., 2010) because, beyond their
pedagogical duties, teachers have social responsibilities (NGnez et al., 2019), which
influence their public image and the way they are perceived (Thakor, 1996). For this
reason, teachers are encouraged to incorporate socially accepted values and draw on
their experiences to teach academic content and core values, as this holistic approach
contributes to the educational process (Panti¢ & Wubbels, 2010).

Teachers must, therefore, engage in continuous self-reflection on their actions
and behaviors, aiming to cultivate a positive image not only within the university
environment but also in the broader community (Griffiths, 2000). This kind of self-
reflection is essential for shaping their professional image, as they are constantly under
the scrutiny of students, many of whom come to identify with their teachers as role
models (Sutherland et al., 2010; Villalta-Paucar et al., 2022).

Kagan (1992) mentions that a professor's professional image is largely shaped by
students' perceptions over the course of their career. Following this perspective,
Abreu & Guimaraes (2003) identified factors that contribute to teacher satisfaction
and can also enhance their professional image. These factors include the ability to
connect theory with practice, research skills, professional qualifications and mastery
of subject matter.

Morales (2006) explored students' views on the attributes a good professor and
concluded that the following characteristics were central: appropriate dress, effective
teaching methods, class management skills, fairness in dealing with students,
attention to individual needs, concern for student performance, politeness and
respect, dedication and motivation in teaching, encouragement to study, timely
praise, and the ability to convey confidence and humility.

Similarly, Borges et al. (2014) conducted a study involving 502 students from a
faculty in Maranhao, examining 36 items across 5 dimensions to assess the image of
a university professor. The results show that the most important factors contributing
to a positive| image included mastery of the subject, a polite and respectful attitude,
qualifications and educational background, ethical conduct, and strong commitment
to the teaching profession.
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Another study worth highlighting is that of Toni et al. (2006), who refined the
Image Configuration Technique (TC1), an instrument designed to assess satisfaction
based on the public's perception of the attributes or dimensions of a given service.

Building on this framework, the present study aims to enhance our understanding
of the dimensions outlined in the literature that define a quality teacher. By analyzing
university students' perceptions of their professors at the Social Sciences Center of an
educational institution in southern Brazil, this study investigates which characteristics
are most valued. Additionally, it examines the technological dimension, which
emerged as a dominant factor in the students’ perceptions—findings that contrast with
those of previous studies, such as Olivera et al. (2012).

The insights from this study can assist higher education institutions in making
informed decisions regarding faculty training and development, thereby enhancing
the quality in the teaching-learning process. This, in turn, may lead to improved
student retention and a stronger institutional image.

Methodology

A quantitative survey was conducted to examine the characteristics of a good
university teacher from the perspective of students enrolled in applied social
sciences programs. The questionnaire was applied face-to-face in the classroom,
and the research, in terms of scope, is classified as descriptive.

The study sample included 969 students enrolled in the Administration,
Accounting Sciences, Economic Sciences, Foreign Trade Technology, and Marketing
Technology courses at Fundacao Universidade Regional de Blumenau in 2018. Out
of this group, 224 students completed all questions on the questionnaire. The sample
was selected non-probabilistically, based on convenience sampling (Otzen &
Manterola, 2017), and included only those students who agreed to participate.

The questionnaire was organized into two sections: the first contained questions
related to the respondent's demographics, such as gender, age group, and academic
program; the second section focused on identifying the characteristics of a good
teacher.

This study used an instrument developed by Nogueira et al. (2012), which was
based on the work of Lowman (2004), Marsh (1991), Pan et al. (2009), and Whale
(20006).

Data analysis was carried out using descriptive statistics and factor analysis. The
collected data were entered and analyzed in the Statistical Package for Social
Sciences (spss), using exploratory factor analysis to analyze dimensions,
commonalities, and the Kaiser-Meyer-Olkin (kMO) measure.
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Results

According to the survey, the majority of participating students were enrolled in
the Management program (32.6%), followed by those in the Foreign Trade
Technology (25%), Accounting (20.5), Economics (11.2%), and Marketing
Technology (11.2%).

Regarding the gender of the respondents, more than half of them were men
(56.7%), while women represented 42.9%of the sample. A small percentage (0.4%)
did not identify with either of the two genders specified in the survey.

Age-wise, the sample was predominantly young, with 70.5% of the respondents
being under 21 years old. Additionally, a significant portion of respondents (46.4%)
were in the first year of their program (see Table 1).

Table 1.
Respondent's data
Gender age Course Time course
Male 56,7% Until 21 years 70,5% Management 52 6% 1ear 16, 4%
Female 42 9% Between 22 and b5 9% Countable Sciences h0,5% " b2 3%
29 years ear
Other 0, 4% Between 30 and 5 1% Economical Sciences 11,2% 3 4 59%
B9 years ear
over 40 years 0, 4% Tech. Foreign Trade b 59, H b6, 8%
ear
Tech. Marketing 10,75

Source: Research data

Initially, the means, standard deviations, and variance for each statement were
calculated to analyze the university professor's image. All of this data is presented in

Table 2.
Table 2.
Descriptive statistics of the questions
Standard . . . .
Item Average . Difference Minimum Maximum
deviation
Q1 9,692 7744 600 5,0 10.0
Q2 9,674 .7553 .570 5,0 10.0
Third 9,719 .6672 445 6.0 10.0
quarter
Fourth
. 6.460 1.6723 0,797 1.0 10.0
trimester
Q5 8.656 1,4649 2,146 4.0 10.0
Q6 8.210 1.8377 3.377 1.0 10.0
Q7 9.567 L9681 937 1.0 10.0
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Q8 0.268 1.0629 1,130 5,0 10.0
Q9 0.295 1.1839 1.402 4.0 10.0
Q10 0,652 (6791 1461 6.0 10.0
Q11 8.844 1,6560 D.742 1.0 10.0
Q12 8.826 1.3890 1.929 4.0 10.0
P13 7.250 1.8241 3.327 1.0 10.0
Q14 7.719 D.1547 1.643 1.0 10.0
Q15 8.710 1,5036 D.261 1.0 10.0
P16 0.000 1.3559 1.839 P.0 10.0
Q17 0.080 1.2430 1,545 4.0 10.0
Q18 8.406 1.7969 3.229 1.0 10.0
P19 8.170 1.9769 3.908 1.0 10.0
Q20 7.353 D.2522 5,072 1.0 10.0
Q21 7.759 1.8714 3.502 1.0 10.0
Q22 6,960 D.2337 4.989 1.0 10.0
Q23 8.603 1.5147 0,294 3,0 10.0
Q24 8.862 1.3472 1.815 4.0 10.0
Q25 0.455 1.0057 1.011 3,0 10.0
P26 0.192 1.3405 1,797 1.0 10.0
Q27 0.228 1.2765 1,630 P.0 10.0
Q28 7,973 1,8435 3.398 1.0 10.0
P29 7.393 0.3518 5.531 1.0 10.0
Q30 7.286 D.2981 5.281 1.0 10.0
Q31 0,982 D.4032 5.775 1.0 10.0
Q32 7.857 D.2385 5.011 1.0 10.0
Q33 7.433 0.1038 4.426 1.0 10.0
Q34 8.433 1.6553 D.740 1.0 10.0
Q35 0.397 1.2305 1.514 1.0 10.0
Q36 7.821 1,9510 3.807 1.0 10.0
Q37 8.607 1,6064 D.580 p.0 10.0
P38 8.759 1.6196 D.623 1.0 10.0
Q39 8.268 1.8629 3.471 1.0 10.0
Q40 7.326 D.4688 6.095 1.0 10.0
Q41 6,804 D.5476 6.490 1.0 10.0
Q42 6.362 D.5707 6.609 1.0 10.0
Q43 6.339 D.4661 6.082 1.0 10.0

Source: research data.
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The KMO test and Bartlett's test of sphericity were used in the factor analysis to
evaluate the following hypotheses:

HO: There is an insufficient level of correlation between the items for using Factor
Analysis. Thus, Factor Analysis is not suitable for this study.

H1: There is a sufficient level of correlation between the items to justify using
Factor Analysis. Therefore, Factor Analysis is appropriate.

The sphericity test obtained a p-value of approximately zero, which is less than
the significance level of 0.05, leading to the rejection of the null hypothesis (HO) and
the acceptance of the alternative hypothesis.

Additionally, the KMO test, which assesses the suitability of Factor Analysis for the
dataset, presented a value of approximately 0.855. According to Pestana and Gageiro
(2005), this indicates a good level of correlation between the items, further supporting
the rejection of the null hypothesis. Based on these tests, the use of Factor Analysis is
appropriate. Furthermore, eleven factors were extracted, which together explain
approximately 64% of the total variance in the items.

The anti-image correlation matrix was examined to assess the individual
adequacy of the variables in the sample. The study variables present an MsA (sample
adequacy measure) greater than 0.50, which strengthens the model's explanatory
power.

The commonality of each factor was also analyzed to determine the proportion
of variance explained by each item. After extracting the components, the estimated
commonality ranged from 0 to 1, with O indicating no variance explained by
common factors, and 1 indicating that the common factors explain all the variance
of the variable (Pestana & Gageiro, 2005). Items that displayed a proportion of
explained variance below 0.60 in the commonality matrix were excluded. Thus,
items Q1, Q12, Q28, Q31, Q31, Q32, Q33, Q35, Q36, and Q39 were removed in
the first round. In the second round, items Q8, Q14, Q16, and Q27 were excluded.
Finally, in the third round, items Q15, Q23, and Q37 were removed, leaving a total
of 28 items from the original 42 (see Table 3).

Table 3.
Descriptive variable statistics
1 2 3 4 5 6 7 8 9 10
Q1 0,4 % 0,4% 1,8% 6,7 % 8,0% 82,6%
Q2 0,4% 1,8% 7,6% 9,8% 80,4%
Third quarter 0,9% 6,7% 11,2%  [81,3%
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Fr?;r;?ter 0,9% 0,9% [3,1% 5,4% 17,4%  [19,6% [12,1%  |40,6%
Q5 0,9% [P,7%  |4,0% 15,6%  [18,8% [15,2%  [42,9%
Q6 1 8% 0,4% [1,3% PB,1% 7,1% 16,5% [1,4%  [15,2%  [33,0%
Q7 0,4%  [0,9% 1,3% 1,8% 5,4% 14,7%  |75,4%
Q8 0,9% 1,8%  |4,0% 14,7%  [0,1%  [58,5%
Q9 0,4%  |1,3% 3,1%  P2,7% 12,5%  [15,6%  [64,3%
Q10 0,4%  [0,9%  [6,3% 17,9%  [74,6%
Q11 1,8% 0,4% 0,4%  2,7% 11,2%  [17,9%  [14,3% [51,3%
Q12 1,3%  0,9%  |1,9% 9,8% 18,3%  [19.2%  [45,5%
P13 0,9% 10,9% 0,9% [P,2% [11,2% [16,5% P0,5% P4,6% |7,6% 14,7%
Q14 0,9% 10,9% [,2% [1,8% [12,9% [11,6% [9,4% 19,2%  [8,9% 32,1%
Q15 0,4% 1,3%  [2,2% 2,2% 12,1%  [23,2%  [14,3%  [44,2%
P16 0,4%  [0,4% 1,3%  [,7% 7,6% 17,4%  [18,3%  [51,8%
Q17 0,9%  |1,3% 0,9% 8,9% 14,3% [1,0% [52,7%
Q18 0,9% 0,4% [1,8% ]B,6% 8.5% 10,7% [1,0% [11,6%  [41,5%
P19 1,3% [1,3% 0,4% P,2% |4,0% 6,7% 13,8% [20,1%  [15,2%  [34,8%
Q20 3,1% [0,4% [2,7% |5,4%  [8,0% 0,8% 16,1% [1,4% [11,6% [1,4%
Q21 0,9% [0,4% [1,8% [1,3% [3,0% 7,6%  P1,4% [P1,0% [152% [22,3%
Q22 3,6% [1,8% PB,1% [R,7% [107% [147% [196% [19,6% [8,9% 15,2%
Q23 0,4% [0,9%  [4,0%  |4,0% 10,7% [22,8% [17,4%  [9,7%
Q24 0,4% [,7%  W,5%  ¥,5%  [4,6% [17,4%  [46,0%
Q25 0,4% 0,4% 0,4% 3,1% 12,1%  [13,8%  [69,6%
P26 0,4% 0,9% 0,9% 1,8% 3,6% 16,5% [15,2%  [60,7%
Q27 0,4%  [0,4% 0,9% 1,8% 6,3% 12,1%  [16,1%  62,1%
Q28 0,4% [0,9% [0,4% |4,0%  |4,0% 7,6% 18,3% [1,9% [152% P7,2%
P29 3,1% [3,6% [0,9% [4,0% |6,7% 11,2%  [12,5% P1,9% [14,3% [21,9%
Q30 2,2% PB,1% R7% PB.6% [5,8% 14,7% [17,4%  [192% [7,6%  [23,7%
Q31 05,9% [11,5% [7,6% PB,1% [|5,4% 6,3% 1,3% 3,1% 2,7% 3,1%
Q32 1,3% [1,3% PR7% P6% [7,1% 8,9% 11,2%  [17,9%  [10,7%  [35,3%
Q33 2,2% 2%  4,9%  [8,0% 11,6%  [152%  [25,0% [9,4%  [21,4%
Q34 0,4%  [0,9% 4,0% 6,7% 12,1% [3,2% [16,1% [36,6%
Q35 0,4% 0,4% 3,1%  [4,5% 8.5% 10,7%  [72,3%
Q36 0,9% [1,3% [1,8% [,7% [6,7% 5,4% 13,8% [29,9% [14,3%  P3,2%
Q37 0,9% [0,4% 0,4% PB,1%  |4,5% 11,6% [21,9% [14,3%  [42,9%
P38 0,9% [0,4% 0,4% [,2%  |4,5% 8,0%  P1,0% [14,7% |47,8%
Q39 1,3%  [0,9% 1,3%  [2,2% 7,6% 152% [1,4% [14,7% P5,3%
Q40 4,0%  1,9% P2% P2% P,6% 0,4% 17,4%  [0,5%  [14,3% [1,4%
Qa1 4,5% |5,8% [4,0% [B,6% [8,0% 10,7%  [16,1%  [20,1%  [12,1%  [15,2%

5,8% [7,6% P,7% |B,0% [12,5% [13,4% [156% [188% [7,6% 12,1%

Q42
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Q43 6,3%

6,3 %

1,8% 3,1% 13,8%

16,1%

17,4% 18,3% 6,3 % 10,7 %

Source: research data.

In the optimal scenario, six factors were extracted, explaining approximately 59%
of the total variance in the variables. The results, shown in Table 4, indicate that the
sphericity test showed a p-value of zero, which is below the significance level of 0.05.
The kMO value was 0.836, demonstrating a strong correlation among the items
(Pestana & Gageiro, 2005).

Table 4.
KMO and Bartlett tests
Kaiser-Meyer-Olkin measure of sampling adequacy. 1836
Bartlett's test of sphericity Approx. chi-square 2501.092
df 351
Seg. .000

Source: research data.

Table 5 presents the factor analysis of the individual components and their reliability
analysis. According to these results:

e Factor 1 is associated with aspects of technology and can be labeled
Technology.

e Factor 2 pertains to relationship aspects and is labeled Relationship.

e Factor 3 relates to teacher qualifications and is labeled Qualification.

e Factor 4 focuses on the teacher’s teaching abilities and is labeled
Teaching Ability.

e Factor 5 involves aspects of the teacher’s knowledge and motivation,
labeled Knowledge and Motivation.

e Factor 6 is connected to the teacher’s personal attributes and is
labeled Personal Attributes.

Table 5.

Factor analysis with reliability analysis and \Varimax rotation

Variables

Factor 1 |Factor 2

Factor 3 [Factor 4 |Factor 5 |Factor 6

20. Use of video or music resources in |.767

the classroom.

13. Use Internet content

.760

21. Use of digital technologies to .754
communicate with students

22. Use software to solve activities. 731
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11. Is dynamic in class. .502

4. Is friendly with the students. .804

5. Be sympathetic to students .792

6. Act humorous in class .714

19. Is friendly with students 528

43. Has scientific production 852

42. Has an exclusive dedication .786

40. Teaching title .770

41. Time of experience .767

25. Is respectful with students .805

17. Is accessible to students 681

24. Is helpful .620

10. Is clear in when providing .552
explanations
7. Ability to explain (didactic) .468

2. Know how to make the connection .747
between theory and practice.
3. Possess mastery of the content they .670
are teaching
38. Teaching methodology used .578

9. Hold practical expertise in the 467
subject matter they are teaching.
26. Is enthusiastic about the delivery of .361
content
29. Possess a pleasant tone of voice .662

30. Possess legible handwriting when 614
writing on the board.
34. Possess good attendance. .581

18. Give feedback on test scores .393
promptly.
Cronbach's alpha 0,825 0,833 0,824 0,734 0,613 0,625

Source: research data.

Interestingly, the results of this study reveal that the technological dimension
stood out significantly in students' responses. In comparison with the findings of
Nogueira et al. (2012), where the technological dimension ranked third, this study
places it as a top priority for students.

Additionally, the evaluation of teachers emerged as another prominent
dimension in students' perceptions, highlighting the importance they place on how
teachers are assessed and rated.
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Conclusions

This study highlights the importance of the university professor's profile in the
academic sphere, particularly in an increasingly complex social landscape.
However, certain limitations should be noted: the study was conducted with a
specific sample of students from applied social sciences and the focused on a
single university, which limits its generalizability to other areas and university
settings.

The findings of this study reveal a consensus on the essential competencies that
university professors should possess. These competencies include a combination of
disciplinary expertise and innovative teaching practices, as well as skills in reflection,
research, and the integration of knowledge in a stimulating and collaborative
environment.

The results indicate that students place high value on the effective use of
technology by professors. Specifically, they appreciate when teachers use multimedia
resources such as videos or music in the classroom, integrate Internet content, employ
digital tools to communicate with students, and use software to facilitate problem-
solving activities. Additionally, students value qualities such as dynamism in the
classroom, kindness, understanding, a sense of humor, friendliness, and respect.

The study also emphasizes the importance of professors having a strong
command of their subject matter, the ability to connect theory with practice, and the
use of effective teaching methodologies. Practical knowledge of the subject is
essential, as the ability to convey enthusiasm while teaching. Students also appreciate
a pleasant tone of voice, clear writing on the blackboard, and accessibility for
guidance. Moreover, timely feedback on assessments, a solid scientific output,
dedicated teaching time, relevant qualifications, and teaching experience are all seen
as critical components of a quality professor.

These findings offer an opportunity for individual reflection among and call for
university authorities to review their faculty’s ongoing professional development
processes. It is crucial for academic institutions to support their faculty in acquiring
the technological skills necessary to meet student expectations.

This study also lays the groundwork for future research in other Brazilian
universities and, more broadly, throughout Latin America. Expanding research in this
area could further deepen our understanding of the ideal profile of university faculty
and the educational needs of students in the region.
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